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[Discovery Dating: DELTA Initiative]
[Evaluation Report 2002-2011]
INTRODUCTIONEvaluation findings show that Discovery Dating has promise in positively impacting personal agency and improving healthy relationship norms.


This document summarizes evaluation of Discovery Dating, a curriculum utilized for prevention of teen pregnancy, domestic violence, and sexual assault, funded through a collaboration of the Wisconsin Coalition Against Domestic Violence (WCADV) and the Center for Disease Control and Prevention (CDC) Domestic Violence Prevention Enhancement and Leadership Through Alliances (DELTA) grant.  Discovery Dating has been utilized in many settings, however this particular evaluation focuses on implementation with middle school students at a Tribal elementary school in Wisconsin.  Our information was gathered through pre- and post- surveys about Discovery Dating students’ knowledge, attitudes and behaviors related to personal agency and healthy relationship norms.  
This data comes from various implementations of the curriculum from 2002-2010 in order to gauge the impact of the class on students and to determine where changes might be needed.  This report includes background to the evaluation, a description of evaluation methodology and administration, and a review of the results from the evaluation, including commentary on the data.  The reader may find our Logic Model and most recent Survey Tools in the Appendices.  
Evaluation findings show that Discovery Dating has promise in positively impacting personal agency and improving healthy relationship norms.   In one implementation, students who received Discovery Dating experienced drastically fewer pregnancies than their peers who did not receive the curriculum.  In later years, survey results indicate that Discovery Dating has decreased students’ acceptance of unequal power and control in relationships.  Finally, in a most recent implementation, Students significantly increased their personal agency by 12% (p = .006) as evidenced by increases in results on the survey tool.
BACKGROUND
Implementation
Discovery Dating is a healthy relationship development tool created by Wise Women Gathering Place (WWGP) Director, Alice Skenandore.  It provides a process for exploration of personal values, discernment of character traits of others, and practice of informed decision making.  Discovery Dating details steps which enable the student to predict repercussions of certain choices and the benefits of true partnership based upon discernment of facts and information.  
Discovery Dating has been used with full or partial implementation in myriad settings, including elementary school classrooms, educational sessions for mothers receiving public benefits, youth clubs, high school enrichment offerings, and women’s support groups.  This evaluation report focuses on Discovery Dating implementation with middle school students at Oneida Elementary School in Oneida, WI.  The elementary school offers a full curriculum combining regular school programs with Oneida culture.  Students need not be Oneida to enroll, but must demonstrate one quarter Native American ancestry.  Most students are from Oneida, Green Bay, and surrounding communities. 
[image: ]At present, students attend a 45-minute Discovery Dating class weekly for one semester.  The class is co-taught by members of WWGP staff.  Class sizes may vary dependent upon scheduling by the school, but have ranged from 10-25 students.  
Evolution
Discovery Dating has been utilized with youth in the Oneida community for nearly 10 years.  From 2002-2007, it was integrated as part of a Community Based Abstinence Culture (C-BAC) project offered by Wise Women Gathering Place.  During the C-BAC years, 8th grade students participated two times per week for an academic year in programming that enmeshed Discovery Dating components with other curriculums designed to prevent teen pregnancy.  They were further engaged in year round events including drama, summer camps, and producing public service announcements.  C-BAC was offered simultaneously in Menominee, a nearby Tribal community, in identical approach.
In the 2007-08 school year, Discovery Dating was offered to Oneida 8th grade students on a smaller scale, typically one 45-minute session per week over the course of one semester.  From 2008-present, 6th grade students have additionally received the curriculum in this fashion.  
In 2010, Wise Women Gathering Place received further grant funding from the Native American Center for Excellence (NACE) to improve evaluation capacity.  New survey instruments were piloted, and in addition to 6th & 8th grade students, 7th grade Oneida students received the implementation.  
Wise Women Gathering Place looks forward to implementing and researching results with students and a control group at a Tribal school in Montana in the 2011-12 school year.  These students will receive the first-year curriculum at the 7th and 8th grade level. 
Program Intended Outcomes
Desired outcomes for Discovery Dating are twofold: 1) increased personal agency, and 2) improved healthy relationship norms.  Personal agency is defined by Zimmerman and Cleary (2006) as “one’s capability to originate and direct actions for given purposes.” 
The ultimate goal of Discovery Dating is a community of individuals and families who possess motivation, knowledge, resources, and skills to peacefully co-inhabit their environment, each having the individual sense of safety, opportunity, fulfillment and belonging, and each fully committed to sustaining these values for every person for all time.
[bookmark: _GoBack]The Discovery Dating Logic Model and Narrative is included in Appendix A.
EVALUATION METHODS
Evaluation and Survey Design:2002-07, C-BAC
EVALUATION AND SURVEY DESIGN:2002-07, C-BAC
Data for evaluation was collected several ways during the C-BAC years.  Pre-, post-, and 5-year follow-up surveys were conducted, and data was gathered from the local health center.  
Throughout C-BAC, students took a pre- and post- test to measure the impact of Discovery Dating in regard to teen pregnancy prevention.  The questionnaire included knowledge and behavior questions that were administered with a confidential code, so that pre- and post- surveys could be linked to each other.  At the 5-year follow-up survey, we included an anonymous behavior survey.  Evaluators only knew whether or not the student had taken Discovery Dating before, but no other identifying information was collected.
Lastly, the county in which one of the C-BAC programs took place is unique as its borders are identical to those of the reservation.  Therefore, Tribal Health Clinic data is also data for the county. At the end of the C-BAC implementation, the 157 names of all students who participated in the 8th grade C-BAC program (aged 13-19 at the time) were submitted the community clinic and asked for a birth rate. The clinic additionally offered the birth rate of the remaining 136 youth within the same age range 13-19 in the community who did not receive the C-BAC intervention.  
Administration: 2002-07, C-BAC
Surveys administered during the C-BAC implementation were taken using paper and pencil.  The five-year follow-up survey  was given to 9th-12th grade students who were still attending the same Tribal schools, at a response rate of about 56%, totaling 196 responses.  The survey was taken on computers and handheld devices.The ultimate goal of Discovery Dating is a community of individuals and families who possess motivation, knowledge, resources, and skills to peacefully co-inhabit their environment, each having the individual sense of safety, opportunity, fulfillment and belonging, and each fully committed to sustaining these values for every person for all time.

Survey Design:2008-10
A pre- and post- test to measure the impact of Discovery Dating on students was developed by identifying an increase in personal agency and improved relationship norms as desired outcomes of the project.  Then, quantitative questions were developed in concordance with these desired outcomes.  
The survey was a one page paper document with 22 questions total. Participants were asked 15 attitudinal questions that are on a scale from strongly agree to strongly disagree, asked 2 behavior questions, and 5 true/false questions.  Survey questions measured self-efficacy through students’ own self-assessment and measured improved relationship norms through students’ approval or disapproval of behaviors in relationships.
The survey has undergone numerous revisions, but has retained certain items throughout various editions.  These similar items will be commented on in this report.  Please see Appendix B for the final revision of this tool.
Administration: 2008-10
Pre-tests were administered in the first class session, and as new students were added to the class throughout the semester, they completed a pre-test upon introduction to the class.  Post-tests were administered during the last class session.  All surveys were administered by Wise Women Gathering Place staff, and were taken with paper and pencil.  There was very little attrition; class attendance and size did not fluctuate greatly during the semesters.  Most classrooms contained 12-25 students as determined by school administrators.
Survey Design:2010-11
[image: ][image: ][image: ]With the NACE funding in 2010, Wise Women Gathering Place was able to receive extensive technical assistance to make the research design more reliable and valid.  With the help of a professional evaluator, four tools that have been tested for reliability and validity were piloted as pre- and post- tests during the 2010-11 school year.  These tools were: the Behavior Identification form (Vallacher & Wegner) to measure Personal Agency, an Attitudes Towards Violence scale (Anderson, Benjamin, Wood & Bonnacci) to measure attitudes toward corporal punishment of children and intimate partner violence, and the Rosenberg Self-Esteem scale to measure self esteem.  The students also completed a Developmental Assets Profile (Search Institute).   
The Behavior Identification Form was the most unique survey administered during this time period.  Its 25 items provide participants an everyday scenario and then ask them to select the response they believe is more like the scenario.  For example: Making a list: a) Writing things down, or b) Getting organized.  In each item, one response reflects higher personal agency: in the previous example, b) Getting organized, would be the desired response.  Students received an overall score reflecting their percentage of desired responses.  
The Attitudes Towards Violence Scale and Self Esteem scale ask students to rate the level they agree or disagree with twenty statements regarding interpersonal violence and ten statements regarding personal self-esteem, respectively.  Lastly, the Developmental Assets Profile’s 58 items are a mixture of behavioral, environmental, and opinion questions.  Each student receives a score based on the internal assets of Commitment to learning, Positive values, Social competencies, and Positive identity, the external assets scores of Support, Empowerment, Boundaries & expectations, and Constructive use of time, and an overall asset score.  Please see Appendix C for copies of all four 2010-11 questionnaires.
Administration: 2010-11
Surveys were administered via two different modes in the 2010-11 school year.  Pre-tests in Fall 2010 were administered with paper and pencil answer sheets.  Items were displayed on a screen at the front of the classroom and read aloud by Discovery Dating Facilitators.  Developmental asset profiles were administered entirely with paper and pencil.
Post-tests for Fall 2010 and pre- and post- tests for the Spring 2011 semester were administered using handheld electronic devices.  Students were able to individually record responses to each item.  Developmental asset profiles were administered in the computer lab, with each student at a personal computer station.  Benefits and drawbacks of these administration methods will be noted later in this report.
RESULTS 
	
	C-BAC Students
	Non-C-BAC Students

	Number of Pregnancies
(All Respondents)
	5 (N=157)
	32 (N=132)

	During initial sexual experience, students reported they “did not want to do it, but he or she convinced me”
(Sexually active respondents only)
	9.5%
	27.3%

	Used a condom the last time they had sex
(Sexually active respondents only) 
	72%
	60%


Table: Results, 2002-07, C-BAC 

Commentary: 2002-07, C-BAC
During the C-BAC years, we hoped to increase students’ personal agency through their ability to make a commitment to themselves to avoid teen pregnancy, and then carry out this commitment through behaviors that would prevent pregnancy.  In a follow up survey, we saw an incredible difference between students who received Discovery Dating as C-BAC students and those who did not receive Discovery Dating.  In Menominee, 157 C-BAC students experienced 5 pregnancies in the 5 years following implementation of the curriculum.  Of 136 students who did NOT receive C-BAC, there were 32 pregnancies reported in the same timeframe.  Here we see through behavior that personal agency was increased. 
Refusal skills have been noted as increased due to Discovery Dating.  During the C-BAC years, 27.3% of students who did NOT receive Discovery Dating reported that during their initial sexual experience, they ‘did not want to do it, but he or she convinced me.’  Only 9.5% of Discovery Dating C-BAC students reported the same.  This data could perhaps support the Discovery Dating outcome of Improved Relationship norms as the Discovery Dating student is better able to listen and/or speak up for themselves in their relationships.
157 C-BAC students experienced 5 pregnancies in the 5 years following implementation of the curriculum.  Of 136 students who did NOT receive C-BAC, there were 32 pregnancies reported in the same timeframe.

[image: ]Finally, although Discovery Dating curriculum does not include comprehensive sexual education, we noted an increase in the use of condoms among C-BAC students.  72% of sexually active C-BAC students reported using a condom the last time they had sex, while only 60% of non-C-BAC students reported using a condom.  These results seem to oppose the common assertion that youth who are taught ‘Abstinence-only” classes will not know how to take precautions against pregnancy and STD’s if and when they do decide to become sexually active.  This data parallels the measurements of the Behavior Identification form utilized in 2010-11.  The Behavior Identification form is rooted in “action identification theory” which posits that any action can be identified in many ways, ranging from low-level identities that specify how the action is performed to high-level identities that signify why or with what effect the action is performed. High-level agents think about their acts in encompassing terms that incorporate the motives and larger meanings of the action and in turn have higher levels of personal agency.  In 2002-07, it appears that C-BAC students were perhaps “high-level agents” that were more able to make wise choices about condom use, even though they were not specifically taught about condoms in the Discovery Dating classroom.  Therefore, we believe this data additionally demonstrates an increase in personal agency. 
Results 2008-2010
The data found in the charts below originates from school years 2008-09 and 2009-10, when similar, although not identical, survey tools were administered.  Slight changes in verbiage from year to year are noted in parentheses.  The percentage and number of students marking the desired response are displayed at pre- and post- test.  72 students took the pre-test and 67 students took the post-test.



Table 1: Increased Personal Agency, 2008-10
	Question
	Pre (N=72)                           Desired Responses
	Post (N=67)                                                                   Desired Responses

	It is easy for me to stick to my aims and accomplish my goals.* 
	70%  (51)
	67% (45) 

	If I am in trouble, I can usually think of a satisfactory solution.
	78% (56)
	73% (49)

	Lots of times, I feel afraid for myself at school.
	89% (64)
	88% (59)

	(09-10) Deciding to use alcohol or drugs can cause problems in my life. /(08-09) I think it is a poor choice to use alcohol or drugs.
	89% (64)
	88% (59)


	I am sure that I have the skills to say “no” if I don’t want to do something.
	94% (68)
	90% (60)


Commentary: Increased Personal Agency, 2008-10
The use of personal agency as a measurement criteria is to determine to what extent adolescent students are able to design and execute actions for given purposes (Zimmerman & Cleary, 2006). Therefore, a large focus during the 2009-10 school year was an activity called “Dreams and Goals,” in which students identified a new personal goal to accomplish in the time between Discovery Dating classes.  Above, we note a very slight decrease in student’s self-assessment of whether “it is easy to stick to aims and accomplish goals” and also whether they can “think of a satisfactory solution” when they are in trouble.  We believe this may be due to a heightened awareness of the difficulty of accomplishing goals through this focus on goal setting each week, and also an awareness of troublesome situations.  Prior to Discovery Dating, they may not have recognized unachieved goals or the depth of troubling situations and their responses to both without a process to identify them.  
The majority of our students do not report being afraid for themselves at school, and we notice little movement in this fact from the beginning to end of the semester.  We also noticed little movement regarding attitudes about alcohol and drugs.  Discovery Dating classes may not directly impact safety.  This question could perhaps be rephrased to elicit responses regarding students’ ability to seek safe outlets at school or choose positive alternatives during unsafe situations.   Regarding alcohol and drugs, Discovery Dating teachers may be more explicit about having class discussions regarding this topic specifically to increase positive responses.It appears that Discovery Dating has decreased students’ acceptance of unequal power and control in relationships.  

Unlike the C-BAC results noted above, in 2008-10, it appears that a returned focus to these refusal skills would benefit the students, as we note a slight decline in their ability to say “no” if they don’t want to do something. 


Table 2: Relationship Norms 2008-10
	Question
	Pre (N=72)
Desired Responses
	Post (N=67)
Desired Responses

	(09-10) It is natural for one spouse to be in control of the other/(08-09) Controlling another person in a relationship is sometimes okay.*
	49% (35)
	53% (36)

	Just “talking with a person” is all you need to do to learn about him/her**
	56% (40)
	37% (25)

	People need to know how to say “no” to sexual advances.*
	73% (53)
	71% (48)

	Hurtful shoving, pinching or hitting is sometimes okay in a relationship*
	73% (53)
	80% (54)

	Having a child outside of marriage can cause many problems for the child, the child’s parents, or society.
	True: 71% (51)
False: 29% (21)
	True: 71% (48)
False: 29% (29)



Commentary: Improved Relationship Norms 2008-10
It appears that Discovery Dating has decreased students’ acceptance of unequal power and control in relationships in the 2008-10 data.  Although the item was worded differently each year, we note a drop in responses that are accepting of one individual controlling the other in both the marital and non-marital phrasings.  We also see a slight change in student’s disapproval of hurtful shoving, pinching or hitting in relationships.  This may be enhanced if lessons explicitly defining physical abuse were included to supplement lessons on healthful self-recognition and ability to discern others’ characters. 
Discovery Dating purports that “just talking with a person” is not a sufficient way to get to know them, but rather that careful consideration of facts and information gathered over a long period of time is the preferred method.  Therefore, we were happy to note a decline in student’s accepting attitudes of this item.
[image: ][image: ]Finally, we note no change in the final item displayed in Table 2, “Having a child outside of marriage can cause many problems for the child, the child’s parents, or society.”  During the C-BAC years, comparison between C-BAC and non-C-BAC students reveals they had relatively similar opinions on this item as well.  This question will be reconsidered in the next draft of the survey tool.
Results: 2010-11
The data found in the final charts is from the 2010-11 school year.  These brand new, pilot surveys (Behavior Identification, Attitudes Towards Violence, Self Esteem scale, and Developmental Asset Profile) were scored and analyzed based on students’ total scores.  77 students took the pretest and 75 students completed the post test.  To date, students’ responses to individual items have not been extensively analyzed.  The summary of results can be seen below.
Table 3: Piloted Survey Tools, 2010-11
	Survey
	Pre (N=77)
	Post (N=75)

	Behavior Identification (measures Personal Agency)
	Average % of Desired Responses: 57.68%

	Average % of Desired Responses: 65.21%


	Attitudes Towards Violence
	Average % of Desired Responses: 76.11%
	Average % of Desired Responses: 73.75%

	Self Esteem
	Average % of Desired Responses: 71.64%
	Average % of Desired Responses: 67.46%

	Developmental Asset Profile
	Average Asset Score: 
37.93
	Average Asset Score:
37.03



Commentary: Piloted Survey Tools, 2010-11
We were very curious at the outset what kind of results the Behavior Identification tool would give us.  We were very excited to notice the greatest change in personal agency over the other three tools!  The Independent-Samples T Test procedure was used to compare the means of the pre-test and post-test scores.  Independent-Samples T Tests were conducted instead of Paired-Samples T Tests as there were challenges matching the pre- and post-test scores to each individual based on ID numbers.  Findings suggest that students significantly increased their personal agency by 12% (p = .006) evidence by increases in their BIF scores.  Looking towards future implementations, this tool is one we would like to continue using. Students significantly increased their personal agency by 12% 
(p = .006) as evidenced by increases in their Behavior Identification Form scores.

We were left unsatisfied with the Attitudes towards Violence scale because of the strong wording of many items. (Refer to Appendix C for a copy of this tool.)  Students vocalized strong emotional reactions to the questions while completing pre- and post- tests that may have impacted the honesty of their responses.  Additionally, we saw little to no change in students’ responses.  We will continue seeking a better tool to measure attitudes about healthy relationship norms in the future.
Since it is such a short tool, the Self Esteem scale was integrated into the pre- and post- tests as a measure to explore whether or not self-efficacy is the best theory to examine Discovery Dating.  The Self Esteem scale showed little change as well, and upon further analysis of the Self-Efficacy theory, WWGP staff believes that Self-Esteem would not be impacted by Discovery Dating.  This tool will not be used in the coming school year.  
Lastly, the Developmental Asset Profile data was also inconclusive.  Many items on the questionnaire are behavior related and deal with issues outside of the Discovery Dating classroom, such as neighborhood safety, performance in school, etc.  Therefore, these areas of students’ lives may be outside the scope of the Discovery Dating curriculum.  Additionally, hand scoring these surveys was burdensome in staff time, and administering via the Search Institute website proved challenging as well.  It is unlikely that this tool will be used in the future.
CONCLUSIONS
The C-BAC implementation of Discovery Dating gave us great hope around the curriculum’s effectiveness in preventing teen pregnancy and also increasing personal agency and improved relationship norms.  As the curriculum is now implemented in a different fashion than in the C-BAC years, we are eager to discover just what tool best measures the results in a strictly classroom setting.  
Reviewing the 2008-10 data would suggest that either we were not having as great an impact on personal agency as we had hoped, or, perhaps more likely, that the questions were not effectively measuring the outcomes we hoped they would.  We are very excited about the results of the new Behavior Identification Form to measure personal agency.  We will test two new tools in the coming school year to further explore personal agency.  They are the General Self Efficacy Scale and the Youth Resiliency Scale.
[image: ]Other questions that perhaps were not measuring precisely what they had hoped they would include items on safety outside of school, and items on alcohol and drug use. Discovery Dating may not directly impact safety outside of school, and the curriculum is not explicit on issues of alcohol and drug use without supplements from the instructor.  However, survey questions to learn more about how students are able to choose healthy alternatives could shed light on whether or not Discovery Dating indirectly improves students’ safety and lowers their substance use.
Data on improved relationship norms seems slightly more promising in 2008-10 than in 2010-11 and after gathering a few more years of data, perhaps from similar survey questions, we will be able to assess our impact with further depth.  Regarding refusal skills, we noted a decrease in desired responses 2008-09 compared to C-BAC years, so perhaps a returned focus to these skills would serve students well.  We are inspired by an apparent drop in students’ acceptance of power and control in relationships, and are curious if more explicit lessons on physical abuse would enhance these results.
It is challenging to assess the last few years holistically as different survey tools were used, so many questions are altered from year to year.  Additionally, the intensity of situations depicted in items on the Attitudes Towards Violence Scale elicited strong verbal comments from students as they took the test, which may have skewed the results.  It may be necessary to begin anew with a fresh survey tool that measures outcomes as planned, rather than by recycling a more ineffective tool.  The General Self Efficacy Scale may afford us an opportunity to do this as it requires the addition of a few survey items context-specific to the area of intervention.  Our intent is to pull improved relationship norm questions from previous years’ survey tools.   In this way, WWGP plans to include questions on healthy relationship norms in the coming school year’s survey.
Survey administration has evolved throughout the years as well.  Due to the staggering data from the C-BAC follow-up survey, WWGP would like to conduct another follow-up survey with students from the more recent years in Oneida.  Funding and logistics on this project are being researched.  Pre- and post- surveys have been administered with paper and pencil, orally, and with handheld devices.  In 2010-11, when surveys were administered orally, Discovery Dating facilitators noted an increase in restlessness among participating students, which was very disruptive and may have impacted survey results.  Later in the year, surveys were administered with handheld devices, and while students took the surveys in a more subdued manner, many questions were left blank due to the handheld interface.  Solutions to these challenges are being investigated, and surveys may be administered on desktop computers in coming years.
Regarding overall program changes, many things have been learned in the last few years!  In the 2009-10 school year, Wise Women Gathering Place staff noted just how important it is for the same staff member to report to class each time, instead of sending a mixture of staff.  This creates consistency necessary for the relationship-building that best facilitates learning the Discovery Dating lessons for students.  We are also currently assessing our teacher’s manual, so that we are able to be more faithful from year to year with the material.  Lastly, as our initial 6th grade students get older, we will have access to them a second time as 7th and 8th grade students.  We look forward to examining data from students who have received material from the course two or three times at different maturity levels.
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APPENDIX A: DISCOVERY DATING LOGIC MODEL & NARRATIVE
Ultimate Goals
Peace, Respect and Belonging
[image: ]
Logic Model

Context:
 Historical Trauma

 
   


Core Components
Dreams and Goals Charting, Benefits and Pitfalls, Temporary/Permanent, Facts and Info: Diary Sheets, Pyramid Sheet, Do Personal Inventory, Mentoring, 
My Ideal Island
Outcomes
Increased Personal Agency
Improved Relationship Norms






Core Approaches
Interactive Activities, Reflection Opportunities, Repetitious Skill Set, Dosage, Parent Contact, Celebrations/Closing




Inputs
Discovery Dating Kits, Discovery Dating Certified Teachers, Community Input, Community History of Harm, and Ways in which we sustained the wellness we have


Theory of Change
Personal Agency



Foundational Values
Informed choice, All have their own best interest at heart,
 Protect & preserve wholeness & integrity



Discovery Dating Logic Model Narrative
FOUNDATIONAL VALUES
“the way we have decided to be”
INFORMED CHOICE
When someone has the most complete information possible, along with a method for making decisions, they truly have choice, informed choice. Two options without complete information is not genuine choice. If limited or biased information is presented, it is manipulation not choice.

ALL HAVE THEIR OWN BEST INTERESTS AT HEART
Believing that the person is trying to do their best. This important premise reminds us to not impose our values and assumptions onto the participants. 

PROTECT AND PRESERVE WHOLENESS AND INTEGRITY
 This important premise holds us to do no harm. We work to be aware of the wholeness and integrity of all individuals in a group, so as to not influence or shift their truth unintentionally.  But instead to address risk factors without assuming everyone in the group takes that risk, thereby normalizing the behavior. For example, when conducting a behavior survey on tobacco, when they answer “no” to ever using tobacco, to have the computer survey, skip over all the rest of the tobacco use questions. In this way, we are protecting them from an unintentional expectation of tobacco use.

THEORY OF CHANGE
“explanation of what we think we do”

THEORY OF CHANGE DESCRIPTION
The Theory of Personal Agency is the rationale that explains how Discovery Dating impacts change in participants. Personal agency is about both participants’ self-efficacy (belief in their ability to do something) and their self-regulatory skills (belief they have the control to accomplish it). Discovery Dating first provides simple skill sets that are effective.  Then, the curriculum pushes further to provide practice opportunities to develop participant confidence in accomplishing the skills. Finally, reflection opportunities help to process learning and how to use this learning at a later time or integrate it into daily life. Increased personal agency of individuals enhances their confidence, decision making, and follow through in all aspects of their lives. 
RISK/PROTECTIVE FACTORS TO BE CHANGED
People with an increased sense of self-efficacy are more resilient to new challenges, are better able to constructively problem solve, and less likely to pass on the hurt and pain of oppressive behaviors. Therefore, they are more likely to participate in healthy relationships.  In 2010-11, personal agency findings suggest that students significantly increased their personal agency by 12% (p = .006) as evidenced by increases in their pre- and post- test scores.  This increased personal agency can show itself in many areas of one’s life.  
For example, this heightened sense of personal agency was demonstrated through behavioral survey results taken during the C-BAC implementation.  Although Discovery Dating curriculum does not include comprehensive sexual education, we noted an increase in the use of condoms among C-BAC students.  72% of sexually active C-BAC students reported using a condom the last time they had sex, while only 60% of non-C-BAC students reported using a condom.  
This data parallels the results of personal agency measurements taken in 2010-11.  The tool used to measure personal agency is rooted in “action identification theory” which posits that any action can be identified in many ways, ranging from low-level identities that specify how the action is performed to high-level identities that signify why or with what effect the action is performed. High-level agents think about their acts in encompassing terms that incorporate the motives and larger meanings of the action and in turn have higher levels of personal agency.  In 2002-07, it appears that C-BAC students were perhaps “high-level agents” that were more able to make wise choices about condom use, even though they were not specifically taught about condoms in the Discovery Dating classroom.  Therefore, we believe this data additionally demonstrates an increase in personal agency.  
Discovery Dating’s impact on personal agency is currently being assessed for its ability to be transferred to other prevention arenas beyond teen pregnancy prevention.  These arenas include teen dating violence prevention, domestic violence prevention, sexual assault prevention, and could easily include many other areas as well. 
INPUTS
“who and what contribute to our success”

The following items are Inputs to Discovery Dating: Discovery Dating kits, Discovery Dating Certified Teachers, Community input, Community History of Harm, and Ways in which we sustained the wellness we have.

CORE APPROACHES
“the way we do things”

INTERACTIVE LEARNING ACTIVITIES
Interactive Learning Activities recognize that we have Multiple Intelligences or ways of learning. Different intelligences or ways of learning are heightened at different levels for each individual. To be inclusive and respectful of all the people and intelligences in the room, we incorporate activities that reach for as many of the intelligences as possible. This will make the materials more accessible to more people, and deepen the learnings within all people by enhancing multiple ways of integrating the information.
REFLECTION OPPORTUNITIES
Discovery Dating utilizes Focused Conversations and Journaling as Reflection Opportunties. Opportunities to reflect on new information, provides opportunity to see relevance to our lives, and how to integrate that into actions that benefit our lives. There is a natural path to decision making that most of us go through generally so fast it is a sub-conscious process. Focused Conversations allow the group to slow down enough, to process the information at a conscious level and an opportunity to consciously make a decision. Sometimes, a person may get triggered at one level and spin around there. The Focused Conversation creates a way to facilitate progression through chaos to decisions. Each opportunity to make a decision, builds a foundation to build on for future decisions.

REPETITIOUS SKILL SETS
An opportunity to have multiple successes in a new skill set develops a sense of self-efficacy or a confidence that they can do this task and a premise to have confidence to try new skill sets as well.  We revisit the skill set weekly or bi-weekly to assess progress or accomplishment of a short term goal, identify challenges or barriers, and identify strategies to get past those for this times success or for future endeavors and celebrate progress, learning and accomplishments. We use Dreams and Goal Charting in Discovery Dating Core Program. Other skill sets could be incorporated in follow up years or with additional class times. Budgeting skills could include an introductory lesson, then a weekly or bi-weekly check-in on budgeting effectiveness.
DOSAGE
Sessions can range from weekly 45 min classes to 3 hour classes for 4 weeks as long as 11 lessons of the Core Components and at least 4 revisits for Repetitious Skill Sets. A session for Evaluation is key to assess impact and show results for ongoing sustainability, and feedback for community/cultural relevance.  Requirement that classes are at least 1 week apart and no more than 2 weeks apart is important for the Repetitious Skill Set Development. 

PARENT CONTACT
During the implementation, three contacts with Parent/Guardian are made.  At least one is a face to face explaining Discovery Dating process, one is a personalized letter, one is a personalized invitation from student, and a Parent/youth event is offered to support improved relationship norms, by providing a similar language and method for discussing relationships.

CELEBRATION
The celebration is the students’ opportunity to recognize, reflect and celebrate  accomplishments.  Celebration also supports self regulation.
CORE COMPONENTS
“the lessons that have to be included for promised outcomes”
DREAMS & GOALS CHARTING
Dream and Goal charting reinforces the idea that in order to have a good life, one must begin with the end in mind.  Dreams & Goals defines a goal as having a plan and a date, and allows participants to identify specific short, mid, and long term goals. Specific steps required to achieve each goal are recorded, often for the first time for many participants.  Participants also identify roadblocks ahead of time, so that corresponding steps can be developed to avoid these roadblocks.  Finally, participants must think creatively to identify how their goal achievement will positively impact those around them, reinforcing a sense of self-worth and the idea that individual actions can have larger ripple effects. 
BENEFITS & PITFALLS
Benefits and Pitfalls is an activity designed to help participants identify all possible outcomes of a relationship.  Many kinds of Relationship opportunities exist in life, from familial to platonic to romantic engagements, and with each kind of relationship comes a set of repercussions both positive and negative.  By identifying these repercussions in the Discovery Dating classroom, students are better able to make informed choices, avoiding unhealthy decisions and bringing their own best intentions into their life.
TEMPORARY/PERMANENT
The concept of Temporary/Permanent refers to the basis on which decisions are made.   It is important to recognize that Feelings, Opportunity, and Assumptions are unreliable and fleeting states.   Feelings are passing emotions that will come and go or change sooner or later.  Opportunities also do not last, they come and go.  Assumptions are also unreliable as a foundation, but for different reasons.  Assumptions are about one’s own history and experience.  One may assume things of others simply because that is how it would be for oneself.  The assumptions made based on one’s own experience can be totally wrong for another person.  Feelings, opportunities, and assumptions cannot be trusted to act alone as a permanent foundation for a stable relationship.  Feelings, opportunities and assumptions can safely be used to make decisions that will affect a person on a temporary basis.  Facts and information, carefully considered over a long period of time should be used to make decisions that will affect a person on a more permanent basis.
FACTS & INFORMATION: DIARY SHEETS
A Diary Sheet allows the participant to note facts and information regarding each key area.  Flash Cards that correspond to Diary Sheets highlight key areas in relationships such as culture, job, fun stuff, money, and much more.  These cards are used to trigger deeper thought on each area.  ‘Things to think about’ appear on one side of each card, and ‘things to think twice about’ appear on the reverse.  Discovery Dating intentionally does not impose any judgment or gender biases. ‘Things to think about’ and ‘Things to think twice about’ do not purport a correct or incorrect answer, but rather suggest that one side may offer more complications only the participant can discern their ability to handle in a relationship. 
PYRAMID SHEET
A corresponding Pyramid Sheet, with a section for each key area, is used to make a judgment whether the characteristics align with the personal values of the participant in that area. Participants use a red, yellow and green tri-marker to color sections of the pyramid when they have enough information to choose.
DO DIARY & PYRAMID ON SELF
Completing a Diary and Pyramid sheet about one’s self allows the participant to closer examine their own values prior to engaging in relationships with others.  If a participant is well aware of their own values and what they want for their life, they will be better able to discern how another person’s values and life goals align with their own.  This comparison is vital prior to making a Life Changing Decision.
MENTORING
Every Discovery Dating participant is strongly encouraged to identify and communicate with a personal mentor.  This mentor will provide outside perspective and guidance, while respecting the Discovery Dating participant’s considered choices in life.  Mentors guide Discovery Dating participants as they exercise the art of discernment on the effort of leading a healthy, honorable and thriving life.  Finally, because Discovery Dating addresses mentors as well as participants, Discovery Dating improves relationship norms by providing an opportunity for discussion and integration of relationship lessons.
MY IDEAL ISLAND
My Ideal Island provides space for participants to identify aspects of life that inspire them, that they hold close, that they would like more of, that  they keep safe, and that they can sort  aside as issues and challenges they face.  At the root of My Ideal Island is the idea of sorting out life’s chaos.  Decreasing this chaotic thinking will help participants to make positive changes in their relationships.
CORE APPROACHES & COMPONENTS CHART
OUTCOMES
 “what we expect to happen”
Desired outcomes for Discovery Dating are twofold: 1) increased personal agency, and 2) improved healthy relationship norms.  Personal agency is defined by Zimmerman and Cleary (2006) as “one’s capability to originate and direct actions for given purposes.” [Type a quote from the document or the summary of an interesting point. You can position the text box anywhere in the document. Use the Text Box Tools tab to change the formatting of the pull quote text box.]

PERSONAL AGENCY
Increased personal agency of individuals enhances their confidence, decision making, and follow through in all aspects of their lives.
IMPROVED RELATIONSHIP NORMS
Making the right connection, Reclaiming a tradition of fulfillment, Developing a lifetime to look forward to, Building a history to look back upon and tell about

ULTIMATE GOAL
“the long term vision”

PEACE, RESPECT AND BELONGING
The ultimate goal of Discovery Dating is a community of individuals & families who possess motivation, knowledge, resources and skills to peacefully co-inhabit their environment, each having the individual sense of safety, opportunity, fulfillment, & belonging, and each fully committed to sustaining these values for every person for all time.



APPENDIX B: SURVEY TOOL, 2009-10
Discovery Dating Pre – Test

Please circle the number that best represents the extent to which you agree or disagree with each statement.

										
   								 Strongly   	Strongly									Disagree	 Agree
1. In social situations, I have the ability to alter my behavior if I feel that something             1       2         3      4          5
     else is called for.
2. Once I know what a situation calls for, it’s easy for me to regulate my actions	   1       2       3      4            5
    accordingly.
3. My powers of discernment are quite good when it comes to understanding		   1       2         3      4          5   motives and actions of others.
4. I feel that I have a number of good qualities				  1       2         3      4          5
5. I certainly feel useless at times.					  1       2         3      4          5
6. It is all right for a partner to hit the other if they cheat.			  1       2         3      4          5
7. It is all right for a partner to slap the other if called nasty names.			  1       2         3      4          5
8. It is all right for a partner to put you down in front of your friends.		  1       2         3      4          5
9. Men and women are generally out to use each other				1       2         3      4          5
10. It is natural for one spouse to be in control of the other			1       2         3      4          5
11. In dating relationships it is normal for people to take advantage of each other	1       2         3      4          5
12. It is easy for me to stick to my aims and accomplish my goals			1       2         3      4          5
13. Just “talking with a person” is all you need to do to learn about him/her		1       2         3      4          5
14. People need to know how to say “no” to sexual advances.			1       2         3      4          5
15. Hurtful shoving, pinching or hitting is sometimes okay in a relationship	          	1       2         3      4          5
16. How many people could you go to for help if you 
      have questions about love?                                                                                None         1            2         3 or more 
 
 17. How many times have you asked your parent/guardian about changes in 
       your body?                                                                                                         None         1            2         3 or more

18. If I am in trouble, I can usually think of a satisfactory solution			Yes		No

19. Lots of times, I feel afraid for myself at school.				Yes		No

20. Having a child outside of marriage can cause many problems for the child, 
      the child’s parents or society.      					True                	False

21.  Deciding to use alcohol or drugs can cause problems in my life			True		False

22. I am sure that I have the skills to say “no” if I don’t want to do something		True		False

APPENDIX C: PILOTED SURVEY TOOLS, 2010-11
Section 1: Behavior Identification Form
Choose the option (a or b) you believe is most like the prompt.  Circle that option on your ANSWER SHEET.
1. 
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2. Making a list…
a. Getting organized
b. Writing things down
3. Reading…
a. Following lines of print
b. Gaining knowledge
4. Joining the Army…
a. Helping the Nation’s defense
b. Signing up
5. Washing clothes…
a. Removing the odors from clothes
b. Putting clothes into the machine
6. Picking an apple…
a. Getting something to eat
b. Pulling an apple off a branch
7. Chopping down a tree…
a. Wielding an axe
b. Getting firewood
8. Measuring a room for carpeting…
a. Getting ready to remodel
b. Using  a yardstick
9. Cleaning the house…
a. Showing one’s cleanliness
b. Vacuuming the floor
10. Painting a room…
a. Applying brush strokes
b. Making the room look fresh
11. Paying the rent…
a. Maintaining a place to live
b. Writing a check
12. Caring for houseplants…
a. Watering plants
b. Making the room look nice
13. Locking a door…
a. Putting a key in the lock
b. Securing the house
14. Voting…
a. Influencing the election
b. Marking a ballot

15. Climbing a tree…
a. Getting a good view
b. Holding on to branches
16. Filling out a personality test…
a. Answering questions
b. Revealing what you’re like
17. Toothbrushing…
a. Preventing tooth decay
b. Moving a brush around in one’s mouth
18. Taking a test…
a. Answering questions
b. Showing one’s knowledge
19. Greeting someone…
a. Saying hello
b. Showing friendliness
20. Resisting temptation…
a. Saying ‘no’
b. Showing moral courage
21. Eating…
a. Getting nutrition
b. Chewing and swallowing
22. Growing a garden…
a. Planting seeds
b. Getting fresh vegetables
23. Traveling by car…
a. Following a map
b. Seeing countryside
24. Having a cavity filled…
a. Protecting your teeth
b. Going to the dentist
25. Talking to a child…
a. Teaching a child something
b. Using simple words
26. Pushing a doorbell…
a. Moving a finger
b. Seeing if someone is home

Section 2: Attitudes Toward Violence 
Please circle the amount you agree or disagree with the following statements.  Circle your answer on your ANSWER SHEET.
1. Children should be spanked for temper tantrums
2. Punishing a child physically when he/she deserves it will make him/her a responsible and mature adult.
3. It is all right for a partner to choke the other if insulted or ridiculed.
4. Giving mischievous children a quick slap is the best way to quickly end trouble.
5. It is all right for a partner to slap the other’s face if insulted or ridiculed.
6. A parent’s hitting a child when he/she does something bad on purpose teaches the child a good lesson.
7. A child’s habitual disobedience should be punished physically.
8. It is all right for a partner to slap the other’s face if challenged.
9. Partners should work things out together even if it takes violence.
10. The male should not allow the female the same amount of freedom as he has.
11. An adult should beat a child with a  strap or stick for being expelled.
12. Young children who refuse to obey should be whipped.
13. It is all right for a partner to choke the other if they hit a child.
14. It is all right to coerce one’s partner into having sex when they are not willing by forcing them.
15. It is all right for a partner to shoot the other if they flirt with others.
16. A teacher hitting a child when he/she does something bad on purpose teaches the child a good lesson.
17. The partner is the appropriate one to take out the frustrations of the day on.
18. It is all right for a partner to shoot the other if they are unfaithful.
19. It is all right to coerce one’s partner into having sex when they are not willing by giving the other alcohol or drugs.
20. The dominant partner should keep control by using violence.
Section 3: Self-Esteem
Circle the amount that you agree or disagree with the following statements.  Circle your answer on your ANSWER SHEET.
1. On the whole, I am satisfied with myself.
2. At times, I think I am no good at all.
3. I feel that I have a number of good qualities.
4. I am able to do things as well as most other people.
5. I feel I do not have much to be proud of.
6. I certainly feel useless at times.
7. I feel that I’m a person of worth, at least on an equal plane with others.
8. I wish I could have more respect for myself.
9. All in all, I am inclined to feel that I am a failure.
10. I take a positive attitude toward myself.
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DEVELOPMENTAL ASSETS PROFILE
Self-Report for Ages 11-18

NAME / 1D: TODAY’S DATE:  Mo: Day: Y
SEX: OMale [ Female AGE: ____ GRADE:_____ BIRTH DATE: Mo: Day: ¥r;
RACE/ETHNICITY (Check all that apply): O American Indian or Alaska Native 0O Asian

O Black or African American O Hispanic or Latino/Latina O Native Hawaiian or Other Pacific Islander
O White O Other (please specify):

INSTRUCTIONS: Below is a list of positive things that you might have in yourself, your family, friends, neighborhood,
school, and community. For each item that describes you now or within the past 3 months, check if the item is true:

Not At All or Rarely Somewhat or Sometimes Very or Often Extremely or Almost Always
1f you do not want to answer an item, leave it blank. But please try to answer all items as best you can.
Not At All  Somewhat Very Extremely
or or or or

Rarcly Sometimes Often  Almost Always

11550

Stand up for what I believe in.

Feel in control of my life and future.

Feel good about myself.

Avoid things that are dangerous or unhealthy.
Enjoy reading or being read to.

Build friendships with other people.

Care about school.

90 S ONG I RO D

Do my homework.

e

Stay away from tobacco, alcohol, and other drugs.

—_
(=1

. Enjoy learning.

=
[

. Express my feelings in proper ways.

—
N

. Feel good about my future.

. Seek advice from my parents.

s
IS

. Deal with frustration in positive ways.

—
W

. Overcome challenges in positive ways.

—_
(=)}

. Think it is important to help other people.

3

. Feel safe and secure at home.

>

. Plan ahead and make good choices.

=
o

. Resist bad influences.

[353
(=]

. Resolve conflicts without anyone getting hurt.

N
i

. Feel valued and appreciated by others.

e
N

. Take responsibility for what I do.

N
w

. Tell the truth even when it is not easy.

)
N

. Accept people who are different from me.
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. Feel safe at school.

PLEASE TURN OVER AND COMPLETE THE BACK.
Copyright © 2004, Search Institute, Minncapolis, MN; 800-888-7828; www.search-institute.org. All rights reserved. Do not reproduce.
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Note: The term “Parent(s)” means 1 or more adults
who are responsible for raising you.

26.
27.
28.
29;
30.
31%
32;
33,
34.
35:
36.
317
38.
39.
40.
41.
42.

43.
44.
45.
46.
47.
48.
49.
50.

IAM...

Actively engaged in learning new things.
Developing a sense of purpose in my life.
Encouraged to try things that might be good for me.
Included in family tasks and decisions.

Helping to make my community a better place.
Involved in a religious group or activity.
Developing good health habits.

Encouraged to help others.

Involved in a sport, club, or other group.

Trying to help solve social problems.

Given useful roles and responsibilities.

Developing respect for other people.

Eager to do well in school and other activities.
Sensitive to the needs and feelings of others.
Involved in creative things such as music, theater, or art.
Serving others in my community.

Spending quality time at home with my parent(s).
IHAVE...

Friends who set good examples for me.

A school that gives students clear rules.

Adults who are good role models for me.

A safe neighborhood.

Parent(s) who try to help me succeed.

Good neighbors who care about me.

A school that cares about kids and encourages them.
Teachers who urge me to develop and achieve.

. Support from adults other than my parents.
52
53.
54.
5
56.
5%
58.

A family that provides me with clear rules.

Parent(s) who urge me to do well in school.

A family that gives me love and support.

Neighbors who help watch out for me.

Parent(s) who are good at talking with me about things.
A school that enforces rules fairly.

A family that knows where I am and what I am doing.

THANK YOU FOR COMPLETING THIS FORM.
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